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The integration of disadvantaged ethnic minorities and children with foreign, 
refugee and immigrant backgrounds is a key problem in educational policy and 
social research. The recent wave of refugees into Europe has once again made 
educational inclusion and structural hospitality a pressing issue for policymakers 
and practitioners, and also one educational research has a great social 
responsibility to engage with (De Haene, Neumann and Pataki, 2018). Existing 
research highlights that even successful integration policies and committed school-
level efforts can have limited impact on social integration at the interpersonal, 
classroom level with few interethnic friendship relations. At the same time, as 
research has showed, inequalities and prejudices towards ethnic minorities 
continue to persist even in hospitable and inclusive school environments (Váradi, 
2014). This thematic issue presents important contributions that explore these 
phenomena in different countries using various research methods, including 
qualitative and quantitative techniques. In addition to studies that provide deeper 
insight into ethnic integration in schools, some contributions also address 
policymaking and aim to compare proven recipes and good practices of integration 
and educational interventions aiming at decreasing persisting inequalities in 
academic achievement. In line with the general philosophy of Intersections. East 
European Journal of Society and Politics, the thematic issue is a good example of 
multidisciplinary, comparative and critical thinking on ethnic integration in 
schools in different societies. The country-specific studies also contribute to our 
general scientific understanding of the nature and dynamics of ethnic integration 
among children of pre-adolescent and adolescent age. 

This editorial first attempts to systematize different kinds of explanations for 
sustaining ethnic inequalities and the reasons behind the failure or limited 
effectiveness of integration in schools. Afterwards, preventive methods, possible 
interventions, and policy measures are discussed in light of these explanations. 
Subsequently, we address how and in which dimensions qualitative contributions 
in this thematic issue put these questions into new light, and finally we draw 
implications on how and what kind of explanations are supported by new 
quantitative results presented in this special issue. 
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1. The problem and key explanations 
 
A persistent gap continues to exist at schools between the achievements and the 
opportunities of majority and disadvantaged ethnic minority students, and 
majority and immigrant students in countries all over the world. In Europe, the 
Roma constitute the poorest and most disadvantaged ethnic minority group. Their 
history has been characterized by separation, exclusion and sustained 
disadvantages (Hancock, 2002). The situation of Roma is different concerning 
many dimensions from the situation of newly arrived immigrants.1 Differences in 
education are the most important factor for their later disadvantages at adult age 
(Kertesi and Kézdi, 2011a). Roma students bring along multiple disadvantages into 
school from home, but their disadvantages are reproduced or even accumulated 
during the years of education. They are more likely to drop out, repeat years, 
receive lower grades, and are less likely to study in tracks with high earning 
prospects (Kertesi and Kézdi, 2010; 2011b; Szalai, 2014). Several papers in this 
special issue focus on the integration of Roma students, but the suggested 
preventive and integration solutions also apply to various degrees to students 
belonging to other disadvantaged minorities and to children with an immigrant 
background. It is because the school in many contexts can be considered as an 
institution in which inequalities are reproduced (Bourdieu and Passeron, 1992; 
Rédai, 2019). 

Following the studies of Coleman (1960; 1961; Downey and Condron, 2016), 
the problem of ethnic segregation and its relation to unequal academic outcomes 
has received a wide attention both from social scientists and from policy makers. 
Several explanations have been identified to be responsible for the continued lack 
of integration in school and for the persistent gap in academic achievement 
between minority students and their majority peers (e.g. Messing, 2014; Schiff, 
2014). In the following, we systematize the underlying mechanisms and causes of 
persisting inequalities and group them into five major types of explanations. These 
are centred on: 

1. The institutional opportunity structure in school;  
2. Differences in the family background with special focus on the socio-

economic dimension; 
3. Cultural differences, such as in language and conduct;  
4. Differences in desires, beliefs, expectations, and aspirations; 
5. Informal peer mechanisms of selection, influence, and exclusion. 

First, the institutional opportunity structure in school (Walther et al., 2016) 
affects ethnic inequalities and integration in multiple ways. The curriculum, the 
daytime schedule, the offer and timing of extracurricular activities, weekend 
family days, requested contributions to class activities are all examples that could 
convert ethnic differences into educational disadvantage and might hinder ethnic 
integration, particularly if they require assets that are more difficult to attain for 
ethnic minority students and for their parents than for majority students. 

 
1 For a large-scale comparative investigation into the structural differences and similarities of the 
position, interethnic relations and educational opportunities of Roma and immigrant children in 
European education systems see Szalai and Schiff (2014) and Feischmidt (2011). 
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Moreover, early tracking, streaming and setting (within class groupings) are 
frequent in ethnically mixed schools and they likely increase inequalities (Horn et 
al., 2006; Kovai, 2011; Berényi, Berkovits and Erőss, 2008). Transitions between 
institutional levels are key phases in determining future educational trajectories, 
therefore study guidance practices and policies are vital aspects of institutional 
opportunity structures (See Kalalahti, 2019). It also matters how seating places are 
assigned in the classroom: either by self-selection or by teacher appointment, desk-
mates are more likely to be from the same ethnicity (Keller and Takács, 2019; Radó 
and Takács, 2019). Similarly, the local context around the school plays a 
considerable role in integration and interethnic relations (Kruse and Kroneberg, 
2019; Kruse, 2019). As ‘one cannot marry an Eskimo, if no Eskimo is around’ (Blau, 
1987: 79), interethnic integration is unlikely in the case of socially or ethnically 
segregated educational systems. As residential segregation is persistent in most 
countries, even if between class and within school segregation has been mitigated, 
without external policy interventions, schools reproduce and further enhance 
socio-geographical segregation. 

Second, a large literature in sociology and economics of education emphasize 
that one key mechanism responsible for the ethnic gap in education is the 
differential socio-economic background of students (Kertesi and Kézdi, 2011b; Papp 
Z., 2011). As on average, minority students are raised in families with less 
economic, cultural, and human capital than the majority society (Jæger and 
Møllegaard, 2017; Bourdieu and Passeron, 1990; Jæger and Breen, 2016), they will 
not be able to keep up with majority students who can invest in extracurricular 
activities, prep courses and tuition, buy books, and have easier access to other 
resources related to the academic context. 

Third, language use that is differentiating the ethnic minority groups also 
creates a barrier in academic achievement at school (Bernstein, 2003; White and 
Kaufman, 1997; Feischmidt, 2014). Discourses of sexuality and other sensitive 
topics might show even larger ethnic differences since they are discussed 
differently in different cultures (Rédai, 2019). Ethnographic studies highlighted 
how the gender roles and expectations of the Roma families are often in 
irresolvable conflict with the norms of regular school attendance and hence lead to 
early school leaving (Kovai, 2008). 

Fourth, rational choice explanations in the sociology of education (e.g. 
Boudon, 1974) highlighted how systematic ethnic differences in desires, beliefs and 
expectations lead to ethnic differences in aspirations and achievement (Breen and 
Goldthorpe, 1997), and to the reproduction of inequalities (Holm et al., 2019). These 
different expectations could even become internalized and lead to the emergence 
of oppositional cultures (Willis, 1977; Fordham and Ogbu, 1986; Ogbu, 1978; 2004; 
Downey, 2008; Neményi and Vajda, 2014) and subcultural norms of intentionally 
decreasing performance (Coleman, 1960; 1961; Miller, 2002). In strong oppositional 
cultures, researchers described the phenomenon of ‘acting white’, suggesting that 
high-achieving minority students receive disapproval from their peers and get 
excluded (Ogbu, 2004; Fryer and Torelli, 2010). Other empirical studies, however, 
contradicted the predictions of the oppositional culture explanation and the acting 
white hypothesis among both African American and Roma students (e.g. 
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Ainsworth-Darnell and Downey, 1998; Harris, 2011; Brüggemann, 2014; Habsz and 
Radó, 2018; Hajdu et al., 2019; Kisfalusi, 2018; Bocskor and Havelda, 2019). 

Fifth, studies focusing on social psychology and social networks highlighted 
that friends strongly influence behaviour and attitudes. In school, friends’ attitudes 
towards educational performance and their actual achievement may have a 
considerable impact on study aspirations (Raabe, Boda and Stadtfeld, 2019; Raabe 
and Wölfer, 2018; Fejes, 2019) as well as on school achievement (Coleman, 1960; 
1961; Flashman, 2012; Hanushek, Kain and Rivkin, 2009; Rambaran et al., 2017; 
Stark et al., 2017). Peer influence creates an interesting problem in ethnically and 
socially mixed schools with ample opportunities for the forging of interethnic 
friendship ties. Even in these schools, friendship networks typically remain to a 
large extent segregated because friendship choice is governed by homophily (Boda 
and Néray, 2015; Joyner and Kao, 2000; Kruse et al., 2016; Leszczensky and Pink, 
2019; McPherson, Smith-Lovin and Cook, 2001; Moody, 2001). Peer mechanisms of 
network segregation, popularity, acceptance, and exclusion all contribute to the 
fact that diversity does not necessarily imply cross-ethnic friendships in schools 
(Kisfalusi et al., 2020; Wittek et al., 2020; Bocskor and Havelda, 2019). 

 
2. Key solutions 
 
Educational research has long been occupied with proposing ways to overcome the 
ethnic gap in education and facilitate ethnic integration. New interventions have 
been designed, experimental programmes were run, and new policies were 
introduced. These integrating solutions directly respond to the dimensions that we 
have identified in the literature as relevant explanations for the ways in which 
schools convert social differences into educational inequalities. Hence, we can 
systematize these policies on the basis of which theoretical explanations they 
respond to as: 

1. Institutional arrangements; 
2. Student welfare programmes; 
3. Cultural programmes, educating minority culture; 
4. Motivational programs; 
5. Peer interventions. 

First, institutional arrangements are aimed at the adjustment of the 
opportunity structure in school. Different institutional arrangements have been 
tried out, such as preparatory classes (Steiner, 2019), specialized education 
programmes and teacher training programmes aiming to raise the participation of 
teachers with minority background and making the staff more multicultural (Fejős, 
2019). In general, the main philosophy behind these policy programmes is to create 
new opportunities and positive learning environments for minority students while 
not decreasing the quality of education for majority students. 

Second, based on a similar principle, student welfare programmes try to 
improve the socio-economic conditions of minority students. These programmes 
target child welfare (e.g. by providing free meals, free books, notebooks, etc.) with 
the objective of breaking the cycle of disadvantage accumulation, overcoming 
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family disadvantage and enhancing equity by targeted support or positive 
discrimination. 

Third, it is important to emphasize that cultural differences do not need to be 
washed away. Related programmes do not try to erase minority culture, but 
acknowledging needs relating to language style and code differences and giving 
recognition to minority culture and language within the official curriculum; 
offering education on minority culture; allowing and facilitating cultural debates 
(Simonovits and Surányi, 2019); or facilitating the integration of qualified minority 
teachers (Fejős, 2019). In the latter case, policy interventions are necessary because 
even if minority teachers are employed in mixed schools, obstacles may hinder 
their career progress. 

Fourth, research experiments have focused on improving the access to 
information on study options or improving the self-confidence of students when 
making their study choices. It has been evidenced that information campaigns 
aiming at influencing secondary school choice effectively increase the share of 
those opting for academic education tracks by 6–10 percentage points (Barone et 
al., 2017; Dinkelman and Martínez, 2014; Keller, Elwert and Takács, 2020). 

Fifth, building on the research tradition developed from the contact 
hypothesis (Allport, 1954), it has been repeatedly demonstrated that cross-ethnic 
friendships lead to tolerant attitudes, lower level of stereotypes and higher inter-
racial trust (Clotfelter, 2002; 2004; Pettigrew and Tropp, 2006; 2008; Simonovits and 
Surányi, 2019). Experimental methods have been proposed and have tested ways 
how to reduce intergroup prejudice via peer mechanisms (Kende et al., 2017; 
Paluck and Green, 2009; Paluck, 2011; Simonovits and Surányi, 2019). These 
interventions attempted to facilitate tolerance, curiosity, and an open-minded 
atmosphere as well as peer acceptance, by rewarding ‘cultural’ dimensions of 
popularity (Bocskor and Havelda, 2019), activities related to minority culture 
(Simonovits and Surányi, 2019), increased contact, mentoring, and peer study 
support. 

All these solutions have their challenges and every particular policy 
implemented requires careful design, experimental testing and evaluation. Some 
contributions to this special issue highlight examples of implemented programmes. 
The experience from and the impact of these programmes therefore do not only 
have a positive impact at the given context, but also reflect back on the social 
scientific theories concerning the ways of decreasing the ethnic gap, enforcing 
ethnic integration and tackling interethnic prejudice in schools. 

 
3. Directions in qualitative research 
 
The special issue presents three articles that primarily rely on qualitative 
methodology. Anna Fejős’s article explores the professional, biographical and 
identity narratives of qualified Roma primary school teachers in Hungary. The 
proportion of teachers self-identifying as Roma is extremely low in the Hungarian 
education system compared to the proportion of Roma in society. Fejős is 
interested in how Roma teachers who work in schools with a significant Roma 
intake think about their role as teachers and how they interact with Roma students 
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and parents. The explorative analysis identifies three types of minority teacher 
professional identities in the Hungarian context: the respected intellectual, 
typically older generation males with an established position within the local 
community; the caretaker, typically Roma females whose professional motives 
stem from a strong feeling of social responsibility and revolve around the incentive 
to help their community and lead by example; and the young professional, the new 
generation of Roma intellectuals who had recently started the profession and 
envisage the teaching profession as a calling. In the narratives about their 
relationship with students and parents, Roma teachers emphasized the ways in 
which their embodied knowledge and experience of being themselves Roma was 
being mobilised in their teaching practice. With great sensitivity, the article 
touches on vital issues of how young minority intellectuals navigate within 
institutions where the colour-blind understanding of interethnic coexistence is the 
norm.  

Dorottya Rédai explores the relation of teachers and Roma students in the 
Hungarian school system. This Foucauldian feminist ethnographic study explores 
the intersectionality of class, ethnicity and gender in the vocational stream of a 
secondary school with special focus on the ways in which gendered sexuality 
discourses and practices reproduce social hierarchies in education. The paper 
highlights how from the lens of a middle class elitist majority teacher discourse on 
Roma girls’ sexuality, Roma girls are being constituted as socially and 
intellectually inferior learner subjectivities. Among other examples, the analysis 
touches upon how Roma girls are conceived as having lower ‘cultural levels’ and 
how they constitute themselves in their narratives on a sexual abuse case 
committed by one of their teachers. The paper turns attention to an under-
researched area barely tackled by national and institutional policies and points at 
the powerful roles of institutionalized gender stereotypes in shaping female 
minority educational trajectories. 

In her ethnographic research study, Mira Kalalahti explores the ways in 
which interethnic interactions manifest in the study guidance and counselling 
programme of a Finnish comprehensive school. The analysis focuses on how 
interethnic classroom encounters shape the acculturation processes of immigrant 
students in a school that successfully operates with ethnically heterogeneous peer 
groups. The discussed ethnographic observations focus on two events, a study 
guidance session and a field-visit to an upper secondary school. Discussing the 
earlier event, Kalalahti explores how the students negotiate their ethnic and 
national backgrounds in the classroom, and by doing so, subjectively position 
themselves in the informal hierarchy of the classroom that is powerfully carved by 
wider society’s ethnic belonging and prejudices. The study explores how these 
self- and external positionings ultimately guide immigrant and minority students’ 
educational choices and aspirations. The analysis concentrates on the socio-spatial 
aspects of belonging, separation and social hierarchies. The discussion concludes 
with policy recommendations by which multi-ethnic classrooms could enhance 
bridging classroom social ties, positive interethnic encounters and a positive sense 
of belonging and acculturation. 
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4. New results in quantitative research 
 
Borbála Simonovits and Ráchel Surányi combine qualitative and quantitative 
research methods to assess the impact of informal educational methodologies and 
tools on students’ attitudes and knowledge about Jewish people and identity. The 
authors followed the classes of a secondary school in Budapest for three years 
using a quasi-experimental design. During this time period, students in the 
experimental group participated in various activities, debates, and discussions 
organized around the topic of Jewish identity. The analysis shows that the 
interventions changed students’ views on how they perceive Jewishness and 
increased their knowledge on Jewish people and identity, but only to a limited 
extent. The authors stress the importance of informal educational methods in 
raising students’ awareness on tolerance and minority cultures. 

Ákos Bocskor and Anikó Havelda investigate the status dynamics among 
Roma and non-Roma Hungarian primary school students. They focus on the 
question how various characteristics and behaviours of students such as 
athleticism, school performance, aggression, or physical appearance are associated 
with their reputational status and acceptance within the peer group. Based on a 
longitudinal analysis of peer nominations they find that, in line with previous 
findings from other countries (e.g. Cillessen and Mayeux, 2004), being perceived as 
popular and being accepted by the peers are associated with different 
characteristics. Aggressive students, for instance, have a higher chance to be 
perceived as popular but a lower chance to be accepted in the peer group than 
students who are not aggressive. The authors also find ethnic differences in these 
associations: while being verbally aggressive contributes to the popularity of non-
Roma students, it does not show a significant association among Roma students. In 
contrast to the predictions of oppositional culture theory and in line with previous 
Hungarian studies (Habsz and Radó, 2019; Hajdu et al., 2019), the study finds that 
higher school performance is associated with a higher level of acceptance among 
both Roma and non-Roma students. 

Christine Steiner focuses on immigrant students’ social relations in 
preparatory classes in Germany. Preparatory classes provide education to newly 
arrived immigrant students who do not speak the language of the host country. 
Analysing a survey conducted among newly arrived students she finds that 
immigrant students generally report having a positive relationship both with their 
classmates and teachers in the preparatory class and feel well at school. However, 
due to the lack of opportunity, students attending a preparatory class are less 
likely to have native friendships than students attending a regular class. Moreover, 
there is a significant gender gap in interethnic friendships: girls are less likely than 
boys to have native-born friends. The study also shows that friendships with 
native students can contribute to immigrant students’ well-being.  

  
  



 

ETHNIC INTEGRATION AND INTERETHNIC RELATIONS IN SCHOOLS 11 

INTERSECTIONS. EAST EUROPEAN JOURNAL OF SOCIETY AND POLITICS, 5(4): 4-17.  

References 
 
Ainsworth-Darnell, J. W. and Downey, D. B. (1998) Assessing the oppositional 

culture explanation for racial/ethnic differences in school performance. 
American Sociological Review, 63(4): 536–553. https://doi.org/10.2307/2657266 

Allport, G. W. (1954) The Nature of Prejudice. Reading, MA: Addison-Wesley. 

Barone, C., Assirelli, G., Abbiati, G., Argentin, G. and De Luca, D. (2018) Social 
origins, relative risk aversion and track choice: A field experiment on the 
role of information biases. Acta Sociologica, 61(4): 441–459. 

https://doi.org/10.1177/0001699317729872 

Berényi, E., Berkovits, B. and Erőss, G. (2008) Iskolarend: Kiváltság és különbségtétel 
a közoktatásban. (School order: Privilege and differentiation in public 
education.) Budapest, Gondolat. 

Bernstein, B. (2003) Class, codes and control: Applied studies towards a sociology of 
language, vol. 2. London: Routledge and Kegan Paul. 

Blau, P. (1987) Contrasting theoretical perspectives. In Smelser, N. (ed.) The Micro-
Macro Link. Berkeley, CA: University of California Press. 71–86. 

Bocskor, Á. and Havelda, A. (2019) Status dynamics: Popularity and acceptance in 
an ethnically diverse Hungarian primary school sample. Intersections. East 
European Journal of Society and Politics, 5(4). 

Boda, Zs. and Néray, B. (2015) Inter-ethnic friendship and negative ties in 
secondary school. Social Networks, 43: 57–72. 

https://doi.org/10.1016/j.socnet.2015.03.004 

Boudon, R. (1974) Education, Opportunity, and Social Inequality, New York: Wiley. 

Bourdieu, P. and Passeron, J. (1992) Reproduction in Education, Society and Culture. 
London: SAGE. 

Breen, R. and Goldthorpe, J. H. (1997) Explaining educational differentials: 
Towards a formal rational action theory. Rationality and Society, 9(3): 275–
305. https://doi.org/10.1177/104346397009003002 

Brüggemann, C. (2015) Romani culture and academic success: Arguments against 
the belief in a contradiction. Intercultural Education, 25(6): 439–452. 

https://doi.org/10.1080/14675986.2014.990229 

Cillessen, A. H. N. and Mayeux, L. (2004) From censure to reinforcement: 
Developmental changes in the association between aggression and social 
status. Child Development, 75(1): 147–163. https://doi.org/10.1111/j.1467-
8624.2004.00660.x 

Clotfelter, Ch. T. (2002) Interracial contact in high school extracurricular activities. 
Urban Review, 34(1): 25–46. https://doi.org/10.1023/A:1014493127609 

https://doi.org/10.1023/A:1014493127609


 

12  DOROTTYA KISFALUSI, ESZTER NEUMANN AND KÁROLY TAKÁCS 

INTERSECTIONS. EAST EUROPEAN JOURNAL OF SOCIETY AND POLITICS, 5(4): 4-17.  

Clotfelter, Ch. T. (2004) After Brown: The Rise and Retreat of School Desegregation. 
Princeton: Princeton University Press. 

Coleman, J. S. (1960) The adolescent subculture and academic achievement. 
American Journal of Sociology, 65(4): 337–347. https://doi.org/10.1086/222722 

Coleman, J. S. (1961) The Adolescent Society. The Social Life of the Teenager and its 
Impact on Education. New York: Free Press. 

Dinkelman, T. and Martínez A. C. (2014) Investing in schooling in Chile: The role 
of information about financial aid for higher education. Review of Economics 
and Statistics, 96(2): 244–257. https://doi.org/10.1162/REST_a_00384 

Downey, D. B. (2008) Black/white differences in school performance: The 
oppositional culture explanation. Annual Review of Sociology, 34(1): 107–126. 

https://doi.org/10.1146/annurev.soc.34.040507.134635 

Downey, D. B. and Condron, D. J. (2016) Fifty years since the Coleman report: 
Rethinking the relationship between schools and inequality. Sociology of 
Education, 89(3): 207–220. https://doi.org/10.1177/0038040716651676 

Feischmidt, M. (2011) A szegregáció folyománya: kortárs és tanár–diák kapcsolatok 
Európa multi-etnikus iskolai közösségeiben (The consequence of 
segregation: Teacher–student and peer relations in Europeʼs multi-ethnic 
school communities). Esély, 24(2): 53–69.  

Feischmidt, M. (2014) Dampened voices: A comparative look at Roma adolescentsʼ 
discourses on being ‘otheredʼ at school. In Szalai, J. and Schiff, C. (eds.) 
Migrant, Roma and Post-Colonial Youth in Education across Europe. 
Basingstoke: Palgrave Macmillan. 120–134. 

Fejes, B. J. (2019) Az osztálytársak szerepe a motivációs klíma észlelésében. (The 
role of classmates in the perception of the motivational climate.) 
Iskolakultúra, 28(10–11): 39–54. https://doi.org/10.14232/ISKKULT.2018.10-
11.39 

Fejős A. (2019) ‘There is an exemplar because I’m there’: Professional roles and 
experiences of Roma teachers in rural Hungary. Intersections. East European 
Journal of Society and Politics, 5(4). 

Flashman, J. (2012) Academic achievement and its impact on friend dynamics. 
Sociology of Education, 85(1): 61–80. 

https://doi.org/10.1177/0038040711417014 

Fordham, S. and Ogbu, J. U. (1986) Black students’ school success: Coping with the 
“burden of ‘acting white’”. The Urban Review, 18(3): 176–206. 

https://doi.org/10.1007/BF01112192 

Fryer, R. G., Jr. and Torelli, P. (2010) An empirical analysis of ‘acting white’. 
Journal of Public Economics, 94(5–6): 380–396. 

https://doi.org/10.1016/j.jpubeco.2009.10.011 

https://doi.org/10.1086/222722


 

ETHNIC INTEGRATION AND INTERETHNIC RELATIONS IN SCHOOLS 13 

INTERSECTIONS. EAST EUROPEAN JOURNAL OF SOCIETY AND POLITICS, 5(4): 4-17.  

Habsz, L. D. and Radó, M. (2018) Ez egy gyönyörű barátság kezdete? Iskolai 
ellenkultúra hiánya a magyarországi roma tanulók körében. (The beginning 
of a beautiful friendship? The lack of school counter-culture in the case of 
Hungarian Roma students) Szociológiai Szemle, 28(2), 52–74. 

Hajdu, T., Kertesi, G. and Kézdi, G. (2019) Inter-ethnic friendship and hostility 
between Roma and non-Roma students in Hungary: The role of exposure 
and academic achievement. The B. E. Journal of Economic Analysis & Policy, 
19(1): https://doi.org/10.1515/bejeap-2017-0289 

Hancock, I. (2002) We Are The Romani People. Hatfield: University of Hertfordshire 
Press. 

Hanushek, E. A., Kain, J. F. and Rivkin, S. G. (2009) New evidence about Brown v. 
Board of Education: The complex effects of school racial composition on 
achievement. Journal of Labor Economics, 27(3): 349–383. 

https://doi.org/10.1086/600386 

Harris, A. L. (2011) Kids Don’t Want to Fail: Oppositional Culture and the Black-
White Achievement Gap. London: Harvard University Press. 

Holm, A., Hjorth-Trolle, A. and Jæger, M. M. (2019) Signals, educational decision-
making, and inequality. European Sociological Review, 35(4): 447–460. 

https://doi.org/10.1093/esr/jcz010 

Horn, D., Balázsi, I., Takács, S. and Zhang, Y. (2007) Tracking and inequality of 
learning outcomes in Hungarian secondary schools. Prospects, 36(4): 433–
446. https://doi.org/10.1007/s11125-006-9003-9 

Jæger, M. M. and Breen, R. (2016) A dynamic model of cultural reproduction. 
American Journal of Sociology, 121(4): 1079–1115. 

https://doi.org/10.1086/684012 

Jæger, M. M. and Møllegaard, S. (2017) Cultural capital, teacher bias, and 
educational success: New evidence from monozygotic twins. Social Science 
Research, 65: 130–144. https://doi.org/10.1016/j.ssresearch.2017.04.003 

Joyner, K. and Kao, G. (2000) School racial composition and adolescent racial 
homophily. Social Science Quarterly, 81(3): 810–825. 

Kalalahti, M. M. (2019) Inter-ethnic relations and bounding agency in educational 
transitions: The social space of study guidance and counselling. Intersections. 
East European Journal of Society and Politics, 5(4). 

Keller, T. and Takács, K. (2019) Peers that count: The influence of deskmates on 
test scores. Research in Social Stratification and Mobility, 62: 100408. 

https://doi.org/10.1016/j.rssm.2019.05.003 

Keller, T., Elwert, F. and Takács, K. (2020) Effects of Increasing Transparency In 
Admission Standards On Secondary School Track Choice: A Randomized Field 
Experiment in Hungary. Working paper.  



 

14  DOROTTYA KISFALUSI, ESZTER NEUMANN AND KÁROLY TAKÁCS 

INTERSECTIONS. EAST EUROPEAN JOURNAL OF SOCIETY AND POLITICS, 5(4): 4-17.  

Kende, A., Tropp, L. and Lantos, N. A. (2017) Testing a contact intervention based 
on intergroup friendship between Roma and non-Roma Hungarians: 
Reducing bias through institutional support in a non-supportive societal 
context. Journal of Applied Social Psychology, 47(1): 47–55. 

https://doi.org/10.1111/jasp.12422 

Kertesi, G. and Kézdi, G. (2010) Iskolázatlan szülők gyermekei és roma fiatalok a 
középiskolában. (Children of Roma and uneducated families in the 
secondary schools). In Kolosi, T. and Tóth I. Gy. (eds.) Társadalmi Riport 
2010. TÁRKI: Budapest. 

Kertesi, G. and Kézdi, G. (2011a) The Roma/non-Roma test score gap in Hungary. 
American Economic Review, 101(3): 519–525. 

https://doi.org/10.1257/aer.101.3.519 

Kertesi, G. and Kézdi, G. (2011b) Roma employment in Hungary after the post-
communist transition. Economics of Transition, 19(3): 563–610. 

https://doi.org/10.1111/j.1468-0351.2011.00410.x 

Kisfalusi, D. (2018) Bullies and victims in primary schools: The associations 
between bullying, victimization, and students’ ethnicity and academic 
achievement. Intersections. East European Journal of Society and Politics, 4(1): 
133–158. 

https://doi.org/10.17356/ieejsp.v4i1.372 

Kisfalusi, D., Pál, J. and Boda, Zs. (2020) Bullying and victimization among majority 
and minority students: The role of peers’ ethnic perceptions. Social Networks, 
60: 48–60. https://doi.org/10.1016/j.socnet.2018.08.006 

Kovai, C. (2008) Az iskola és a család: Kizáró és megengedő viszonyok. (School and 
family: Exclusive and permissive relations.) Beszélő, 13(5): 80–88.  

Kovai, C. (2011) A „cigány osztály” és az egyenlőség uralma: Két észak-
magyarországi iskola „roma-politikája”. (The ‘Gypsy classʼ and the rule of 
equality: The ‘Roma policyʼ of two North-Hungarian schools.) Beszélő, 16(7): 
29–37. 

Kruse, H. (2019) Between-school ability tracking and ethnic segregation in 
secondary schooling. Social Forces, 98(1): 119–146. 

https://doi.org/10.1093/sf/soy099 

Kruse, H. and Kroneberg, C. (2019) More than a sorting machine: Ethnic boundary 
making in a stratified school system. American Journal of Sociology, 125(2): 
431–484. https://doi.org/10.1086/705561 

Kruse, H., Smith, S., van Tubergen, F. and Maas, I. (2016) From neighbors to school 
friends? How adolescents’ place of residence relates to same-ethnic school 
friendships. Social Networks, 44: 130–142. 

https://doi.org/10.1016/j.socnet.2015.07.004 



 

ETHNIC INTEGRATION AND INTERETHNIC RELATIONS IN SCHOOLS 15 

INTERSECTIONS. EAST EUROPEAN JOURNAL OF SOCIETY AND POLITICS, 5(4): 4-17.  

Leszczensky, L. and Pink, S. (2019) What drives ethnic homophily? A relational 
approach on how ethnic identification moderates preferences for same-
ethnic friends. American Sociological Review, 84(3): 394–419. 

https://doi.org/10.1177/0003122419846849 

McPherson, M., Smith-Lovin, L. and Cook, J. M. (2001) Birds of a feather: 
Homophily in social networks. Annual Review of Sociology, 27: 415–444. 
https://doi.org/10.1146/annurev.soc.27.1.415 

Messing, V. (2014) Apart or together: Motivations behind ethnic segregation in 
education across Europe. In Szalai, J. and Schiff, C. (eds.) Migrant, Roma and 
Post-Colonial Youth in Education across Europe. London: Palgrave Macmillan. 
17–33. 

Miller, G. J. (2002) Managerial Dilemmas: The Political Economy of Hierarchy. New 
York: Cambridge University Press. 

Moody, J. (2001) Race, school integration, and friendship segregation in America. 
American Journal of Sociology, 107(3): 679–716. 

https://doi.org/10.1086/338954 

Neményi, M. and Vajda, R. (2014) Intricacies of ethnicity: A comparative study of 
minority identity formation during adolescence. In Szalai, J. and Schiff, C. 
(eds.) Migrant, Roma and Post-Colonial Youth in Education across Europe. 
London: Palgrave Macmillan. 103–119. 

Ogbu, J. U. (1978) Minority Education and Caste: The American System in Cross-
Cultural Perspective. New York: Academic Press. 

Ogbu, J. U. (2004) Collective identity and the burden of “acting white” in black 
history, community, and education. The Urban Review, 36(1): 1–35. 

https://doi.org/10.1023/B:URRE.0000042734.83194.f6 

Paluck, E. L. (2011) Peer pressure against prejudice: A high school field experiment 
examining social network change. Journal of Experimental Social Psychology, 
47(2): 350–358. https://doi.org/10.1016/j.jesp.2010.11.017 

Paluck, E. L. and Green, D. P. (2009) Prejudice reduction: What works? A review 
and assessment of research and practice. Annual Review of Psychology, 60(1): 
339–367. https://doi.org/10.1146/annurev.psych.60.110707.163607 

Papp Z., A. (2011) A roma tanulók aránya Magyarországon és a tanulói 
teljesítmények az általános iskolai oktatásban. (The proportion of Roma 
students in Hungary and student performance in primary education.) In 
Bárdi, N. and Tóth, Á. (eds.) Asszimiláció, integráció, szegregáció. Budapest: 
Argumentum. 227–264. 

Pettigrew, T. F. and Tropp, L. R. (2006) A meta-analytic test of intergroup contact 
theory. Journal of Personality and Social Psychology, 90(5): 751–783. 

https://doi.org/10.1037/0022-3514.90.5.751 



 

16  DOROTTYA KISFALUSI, ESZTER NEUMANN AND KÁROLY TAKÁCS 

INTERSECTIONS. EAST EUROPEAN JOURNAL OF SOCIETY AND POLITICS, 5(4): 4-17.  

Pettigrew, T. F. and Tropp, L. R. (2008) How does intergroup contact reduce 
prejudice? Meta-analytic tests of three mediators. European Journal of Social 
Psychology, 38(6): 922–934. https://doi.org/10.1002/ejsp.504 

Raabe, I. J., Boda, Zs. and Stadtfeld, C. (2019) The social pipeline: How friend 
influence and peer exposure widen the STEM gender gap. Sociology of 
Education, 92(2): 105–123. https://doi.org/10.1177/0038040718824095 

Raabe, I. J. and Wölfer, R. (2018) What is going on around you: Peer milieus and 
educational aspirations. European Sociological Review, 35(1): 1–14. 
https://doi.org/10.1093/esr/jcy048 

Radó, M. and Takács, K. (2019) Relational integration in schools through seating 
assignments. Journal of Artificial Societies and Social Simulation, 22(4): 11. 
https://doi.org/10.18564/jasss.4115 

Rambaran, J. A., Hopmeyer, A., Schwartz, D., Steglich, C., Badaly, D. and Veenstra, 
R. (2017) Academic functioning and peer influences: A short-term 
longitudinal study of network-behavior dynamics in middle adolescence. 
Child Development, 88(2): 523–543. https://doi.org/10.1111/cdev.12611 

Rédai, D. (2019) Discourses of inequality: Reproducing gendered, ethnic and 
classed subjectivities and social inequalities through sexuality discourses in 
a Hungarian school. Intersections. East European Journal of Society and 
Politics, 5(4). 

Schiff, C. (2014) Introduction: Understanding the salience of ethnicity in the 
educational experiences of minority adolescents across Europe. In Szalai, J. 
and Schiff, C. (eds.) Migrant, Roma and Post-Colonial Youth in Education 
across Europe. London: Palgrave Macmillan. 1–16. 

Simonovits, B. and Surányi, R. (2019) ‘The Jews are just like any other human being’: 
An attempt to measure the impacts of informal education on teenagers’ view 
on intergroup tolerance. Intersections. East European Journal of Society and 
Politics, 5(4). 

Stark, T. H., Leszczensky, L. and Pink, S. (2017) Are there differences in ethnic 
majority and minority adolescents’ friendships preferences and social 
influence with regard to their academic achievement? Zeitschrift Für 
Erziehungswissenschaft, 20(3): 475–498. https://doi.org/10.1007/s11618-017-
0766-y 

Steiner, C. (2019) Bridge or hurdle? Social relationships in preparatory classes and 
beyond within German schools. Intersections. East European Journal of 
Society and Politics, 5(4). 

Szalai, J. (2014) The emerging ‘ethnic ceilingʼ: Implications of grading on 
adolescentsʼ educational advancement in comparative perspective. In Szalai, 
J. and Schiff, C. (eds.) Migrant, Roma and Post-Colonial Youth in Education 
across Europe. London: Palgrave Macmillan. 67–83. 



 

ETHNIC INTEGRATION AND INTERETHNIC RELATIONS IN SCHOOLS 17 

INTERSECTIONS. EAST EUROPEAN JOURNAL OF SOCIETY AND POLITICS, 5(4): 4-17.  

Szalai, J. and Schiff, C. (eds.) (2014) Migrant, Roma, and Post-Colonial Youth in 
Education across Europe. London: Palgrave Macmillan. 

Váradi, L. (2014) Youths Trapped in Prejudice: Hungarian Adolescents’ Attitudes 
towards the Roma. Wiesbaden: Springer VS. https://doi.org/10.1007/978-3-
658-05891-3 

Walther, A., Amaral, M. P., Cuconato, M. and Dale, R. (eds.) (2016) Governance of 
Educational Trajectories in Europe: Pathways, Policy and Practice. London: 
Bloomsbury Academic.  

White, M. J. and Kaufman, G. (1997) Language usage, social capital, and school 
completion among immigrants and native-born ethnic groups. Social Science 
Quarterly, 78(2): 385–398. 

Willis, P. (1977) Learning to Labor: How Working Class Kids Get Working Class Jobs. 
New York: Columbia University Press. 

Wittek, M., Kroneberg, C. and Lämmermann, K. (2020) Who is fighting with 
whom? How ethnic origin shapes friendship, dislike, and physical violence 
relations in German secondary schools. Social Networks, 60: 34–47. 
https://doi.org/10.1016/j.socnet.2019.04.004 

https://doi.org/10.1007/978-3-658-05891-3
https://doi.org/10.1007/978-3-658-05891-3

